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Language for

Resilience

Language for Resilience (currently
known as Empowerment, and locally in
Palestine as Stories of Adversity,
Resilience and Determination (SARD)), is
one of the British Council’s global
English programmes. It supports
displaced young people and adults, as
well as communities affected by conflict,
misunderstanding, socio-economic
disadvantage or isolation.

In early 2024, the British Council directly
shared a call for proposals under the
Language for Resilience grant scheme
with selected potential partners. (For
more information, visit www.
britishcouncil.ps/en/programmes/
english/english-and-empowerment/
language-resilience-grants). A
competitive application process
followed, guided by a rigorous scoring
framework that assessed proposals
across multiple criteria. These criteria
included eligibility, feasibility, creativity,
value for money, and the applicant’s
expertise and experience in English and
education. In addition, applicants were
evaluated on their track record working
with Palestinian communities, their
ability to reach marginalised groups, and
the degree to which their proposals
aligned with the Language for Resilience
programme priorities, such as equality,
diversity and inclusion.

The scheme offered up to eight grants
ranging between £6,000 and £20,000.
Only proposals that fully met the
essential criteria were considered for
final selection. Based on this
comprehensive process, eight proposals
were selected for funding. These were
the successful grantee organisations:

1. The Cooperation for Community
Development Association (CFCDA) is
a community-based organisation,
based in Salfit in the northern West
Bank, with over ten years of
experience delivering education-
focused initiatives tailored to local
needs. The CFCDA seeks to address
the lack of specialised support for
children by mitigating environmental
and psychological pressures that
impact their behaviour, education
and future potential. For more
information, visit the CFCDA
Facebook page (www.facebook.com/
CFCDA). CFCDA implemented a
project titled ‘Community English
Language Clubs.
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2. Teacher Creativity Centre (TCC) is a

non-profit NGO established in 1995.
It operates across Palestine and the
MENA region. TCC promotes socially
responsible education that supports
human rights, sustainable
development and global citizenship.
It works closely with civil society,
ministries, and international unions
to improve educational outcomes by
making systems more inclusive,
participatory and responsive to
community needs. For more
information, visit www.teachercc.
org/. TCC implemented a project
titled ‘Voices of Resilience:
Empowering Palestinian Youth
through the English Language’.

. Seraj Library Project is a Palestinian
organisation that was founded in
2005 to establish a network of
libraries that serve as community
centres in marginalised areas across
Palestine. Seraj Library Project is a
non-profit initiative dedicated to
supporting the education of
Palestinian villagers of all ages and
backgrounds. For more information,
visit www.serajlibraries.org/about-

seraj Seraj Library Project
implemented a project titled ‘Stories
as Resilience’.

4,

LearnJam is a learning design
company founded in 2013 to bridge
education and technology. Over the
years, it has evolved through various
phases, all focused on creating
impactful learning experiences. In
2023, LearnJam shifted its focus
towards addressing global
challenges, reaffirming its
commitment to using learning design
for positive social change. With over
a decade of experience, LearnJam
now focuses on designing and
facilitating transformative learning
experiences that support more
sustainable, equitable and
connected ways of living. For more
information, visit learnjam.com/
LearnJam implemented a project
titled ‘Storytelling for Resistance’.

The Jerusalemite Youth Cultural
Forum (JYCF) is an independent
non-profit established in 2005 to
promote cultural, educational, social
and economic development in
Jerusalem, particularly in Silwan.
Officially registered with the
Palestinian Ministry of Interior, JYCF
advocates for the rights and voices
of local residents. JYCF stands as a
symbol of resilience operating from
a historic 200-year-old building. It
was awarded the Welfare
Association’s Taawon Award for its
Sanad project supporting artists with
disabilities. JYCF collaborates with
the Ministry of Education and Higher
Education (MoEHE) to promote arts
education in Jerusalem schools. For
more information, visit jyc-forum.org/
aboutus/ JYCF implemented a
project titled ‘English for Identity’.
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6. Haneen Jadallah is a UK-based
Palestinian English language teacher,
teacher trainer, and remote theatre
specialist with an MA in Drama and
English Language Teaching from the
University of Warwick, where she
received the Sahin Family Award for
exceptional progress. With a strong
background in drama-based
education, she has developed her
own framework for remote play
creation and performance. Haneen is
particularly passionate about using
intercultural online theatre to
connect young people in Palestine
with their peers around the world.
For more information on Haneen’s
work, visit www.hltmag.co.uk/feb24/
tell-a-child-in-gazas-tale Haneen
Jadallah led the implementation of a
project titled ‘Voices Across
Worlds: Bridging cultures through
performing personal narratives’, with
Steve Mann serving in an advisory
role.

7. University of Glasgow: a group of
UK-based academics partnered with
HopeHub, which operates internet
cafés in Gaza to support the
development of academic skills
among Palestinians. The team
included Dr Maria Grazia Imperiale
(Project Lead, University of Glasgow),
Dr Giovanna Fassetta (Project Co-
Lead, University of Glasgow), Dr
Sahar Al-Shobaki (Project
Coordinator, University of Glasgow),
and Damian Ross (University of
Porto). For more information about
the project, visit refugeap-network.
net/2025/03/10/lines4palestine-an-
international-collaboration-for-elt-
capacity-building-in-times-of-
genocide/. University of Glasgow
implemented a project titled
‘LINEs4Palestine’.

. The Palestinian Association of

Teachers of English as a Foreign
Language (PATEFL) is a non-profit
professional organisation that
connects English language teachers,
trainers and researchers across
Palestine. It is dedicated to
improving the quality of English
language teaching through
professional development, research
and collaboration in the ELT field. As
an IATEFL Associate since 2018,
PATEFL also leads initiatives that
respond to urgent educational
needs, supporting affected children
to continue learning and thrive
academically in challenging
circumstances. For more
information, visit the PATEFL
Facebook page (www.facebook.com/
groups/156197438167251/). PATEFL
implemented a project titled
‘Renewing Education in Gaza:
Building Paths to a Bright Future’.

Detailed descriptions of the partners’
projects are presented in the sections
below.
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Introduction

This report presents a synthesis of the
eight independent impact reports of the
community-based projects conducted
under the Language for Resilience
programme. These initiatives were
delivered between April 2024 and
February 2025 in a range of urban, rural
and conflict-affected areas across the
West Bank, East Jerusalem, Gaza, and
internationally through online settings.
While each project focused on
developing English language skills, they
were uniquely shaped by the
implementing partners’ expertise and
the specific needs of their communities.
The projects were implemented using a
variety of tools and approaches to
address different needs, ranging from
creative storytelling and digital theatre
to trauma-informed literacy programmes
and emotional resilience workshops,
reflecting both the flexibility and
innovation of the delivery models.

The main participants were children,
young people and women from
marginalised and disadvantaged
communities, including teachers, English
language graduates, and individuals with
limited access to educational
opportunities. Participants were
selected based on their specific needs,
local context, and priorities identified by
partner organisations. The projects also
engaged educators and reached wider
audiences through online and
community-based activities.

The impact and overall reach of these
eight projects aligned closely with the
global aims of the British Council. Across
the initiatives, participating institutions
strengthened their capacity to support
marginalised and displaced individuals,
reinforcing their role as trusted partners
of the British Council. Educators and
facilitators developed skills and
confidence to better support
disadvantaged learners, while engaging
in networks for peer learning and best
practice sharing. Women and girls
improved their language abilities, life
skills and sense of agency, enabling
greater participation in their
communities. Displaced and
disadvantaged children and young
people strengthened both their
language and life skills, improving their
ability to access opportunities and
exercise agency in challenging contexts.
The reach and impact of these projects
extended internationally, displaying the
global relevance of language as a tool
for resilience, connection and
empowerment.

The eight projects were implemented in
diverse locations across Palestine,
including Salfit, Tulkarem, Qabatiya,
Nablus, Ramallah, Al-Bireh, Birzeit, Kufr
Agab, Jerusalem and its suburbs,
Bethlehem and Gaza. Several projects
also engaged global Palestinian




communities and included international
participation from countries such as
Cameroon, Malaysia, Greece and the UK,
highlighting the global resonance and
solidarity around language and learning
in the Palestinian context. Collectively,
the projects reached communities in at
least ten governorates and multiple
international settings. Table 1 outlines
the partners’ projects and their
geographic areas of implementation.

The projects fostered knowledge
exchange, and visibility for the voices
and experiences of Palestinian
communities through education,
reinforcing the value of empowerment in
advancing community-driven education
in challenging contexts. Despite the
severe challenges and restrictions faced

restrictions in the West Bank, the
projects demonstrated relevance and
effectiveness, and achieved varying
levels of impact, as detailed in the
following sections.

This report began by outlining the
partner organisations involved in the
Language for Resilience programme. It
now goes on to detail the context,
objectives, participants, activities,
methodology, impact and emerging
outcomes of the projects. The findings
are synthesised and reported against
the Monitoring, Evaluation and Learning
(MEL) framework, reflecting five main
global outcomes and focusing on the
indicators most relevant to the British
Council programme in Palestine. The
report also highlights sustainability

by partners and participants, especially
due to the ongoing war in Gaza and
escalating violence and occupation

Table 1 Partners’ projects and their geographic location

Partner
Cooperation for

Community Development
Association (CFCDA)

Teacher Creativity Centre
(TCO)

Seraj Library Project

Learndam

Jerusalemite Youth
Cultural Forum (JYCF)

Haneen Jadallah

University of Glasgow

The Palestinian Association
of Teachers of English as a
Foreign Language (PATEFL)

Project name

Community English Language
Clubs

Voices of Resilience:
Empowering Palestinian Youth
through the English Language

Stories as Resilience

Storytelling for Resistance

English for Identity

Voices Across Worlds: Bridging
cultures through performing
personal narratives

LINEs4Palestine

Renewing Education in Gaza:
Building Paths to a Bright
Future

considerations, key challenges, and
recommendations for both future
initiatives and a second iteration.

Project’s geographic
implementation

Salfit and Tulkarem

Northern and Central
West Bank

Ramallah, Al-Bireh, Kufr
Agab, Jerusalem
suburbs, Birzeit, Italy

global Palestinian
diaspora

Jerusalem and suburbs,
Bethlehem

Palestine (Hebron and
Gaza), Malaysia, Greece,
Cameroon, UK

Gaza and internationally

Gaza
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Project objectives and

participating groups

Through their projects, the eight
partners aimed to strengthen the role of
language as a tool for resilience, self-
expression, and empowerment among
Palestinian communities facing conflict,
displacement, and educational
disruption due to occupation, movement
restrictions and the ongoing war. While
each project had a distinct focus, they
all worked towards supporting
Palestinian communities through
language-based learning, cultural
exchange and emotional resilience.
Collectively, they addressed linguistic,
educational, and psychosocial needs
across age groups, genders and
regions, both within Palestine and
among international Palestinian
communities.

The projects focused mainly on
enhancing English language skills
among children, young people, women
(mainly mothers) and teachers through
community clubs, summer camps,
literacy programmes and interactive
trauma-informed learning formats.
Several initiatives fostered creativity,
identity-building and emotional
resilience through storytelling, drama,
theatre, stress-relief sessions,
mindfulness and extracurricular
activities, often connecting participants
locally and across the Palestinian
diaspora. Some also re-established
learning routines and improved literacy

and communication skills for children
affected by displacement and trauma,
combining structured English instruction
with psychosocial support.

Some projects promoted social inclusion
and continued access to education,
particularly in Gaza, through innovative
responses such as internet cafés and
emergency learning interventions. They
also created opportunities for
intercultural dialogue and international
exchange, engaging participants from
countries such as Cameroon, Malaysia,
Greece and asylum-seeking refugee
communities in the UK. Across all
initiatives, there was a strong emphasis
on community participation, local
ownership, and responding to the
specific needs of under-resourced and
marginalised groups.
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Projects details

Several projects, such as the
Community English Language Clubs,
the Voices of Resilience, and the
English for Identity, focused on
enhancing English language skills
among young people, children, women
and people with disabilities as the
primary goal. They employed interactive
and innovative methods such as games,
arts, robotics, drama, theatre, hearings
and talk platforms, and storytelling.
These projects embedded language
development within community or
school-based face-to-face settings,
while linking to inclusion, resilience and
life skills. The Community English
Language Clubs project established ten
community learning clubs across six
villages in Salfit and Tulkarem. It reached
300 individuals, equally divided among
children (ages 5-10), young people
(ages 18-29), and women (ages 29-40),
especially mothers with limited English
proficiency. The Voices of Resilience
project engaged students from ten
public schools across the northern and
central West Bank in a five-day summer
camp, combining knowledge-sharing
and student-led initiatives. It used
language as a tool for resilience and
social cohesion, targeting 136 young
people (ages 15-17), 59 per cent of
whom were females, and trained 26
teachers (including five volunteers), 73
per cent of whom were females. It also
reached 157 additional individuals over
the age of 18, with approximately 45 per
cent female representation. The English
for Identity project combined language
learning with technology, arts and life
skills development for 165 students (59
per cent female), primarily aged 10-18,
with ten participants over 18, and 25
who reported having a disability. The
project integrated art, robotics and
stress-relief techniques to support

inclusive learning and well-being. It
focused on marginalised communities,
including young people, young women
and 25 students with disabilities, across
five areas in Jerusalem and Bethlehem.
Approximately 1,000 young people and
families were reached across
neighbourhoods such as Silwan, Wadi
Jouz, Isawieh, Al-Eizariya, and Aida
Camp. Additional participants joined
through open applications and entrance
assessments, ensuring both equity and
motivation.

Other projects adopted creative
expression and interactive approaches,
ranging from storytelling to digital
theatre, with an emphasis on audience
engagement, building language skills
and confidence, and cultural connection.
Several of these were delivered partly or
fully online. For example, the Stories as
Resilience project delivered in-person
and virtual storytelling sessions in
Ramallah, Al-Bireh, and Kufr Agab, and
extended its reach internationally
through Seraj’s network in Italy and the
USA. It aimed to build resilience in
vocabulary and storytelling capacity
among teachers and learners. It
engaged 217 participants (80 per cent
females), from two different age groups
(ages 7-18 and 20-50), including four
people with disabilities. The project
included 60 primary school teachers
and reached a wider audience of 1,550
listeners through performances and
cultural exchange. The Storytelling for
Resistance project focused on
enhancing language through cultural
preservation and unity across the
Palestinian diaspora, bringing together
48 young people (ages 18-35, 71 per
cent of whom were females) in five
co-learning storytelling sessions. These
sessions engaged Palestinians from
across the global diaspora in cultural
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resistance, creativity and connection.
Similarly, the Voices Across Worlds
project introduced an innovative online
theatre programme that involved eight
teachers and 48 young learners (ages
10-17) from Palestine (94 per cent
female), displaced participants in Egypt,
Cameroon, Malaysia and Greece, and
asylum-seeking refugees in the UK. The
project tackled foreign language
speaking anxiety while promoting
intercultural dialogue and digital
storytelling. It involved eight teachers
and was grounded in needs analysis and
research, supporting digital storytelling
and remote theatre as effective tools for
language learning in safe, supportive
environments.

The LINEs4Palestine and Renewing
Education in Gaza projects, both based
in Gaza, addressed urgent educational
needs under occupation and war. The
LINEs4Palestine project embedded
their proposed interventions in the
Theory of Change, and supported 200
English and education graduates in
accessing higher education
opportunities in the UK by providing
access to internet cafés and delivering
11 academic workshops. Additionally, 17
mentees received one-to-one
mentorship on tasks such as scholarship
applications, journal article publication
and resource design. The project,
delivered in partnership with HopeHub,
provided access to stable internet and
devices via a network of internet cafés
across Gaza during the height of the
crisis. The Renewing Education in Gaza
project aimed to bridge educational
gaps and create safe, supportive spaces
for 94 girls aged 6-17, who were
affected by displacement and trauma. It
delivered 88 class-based sessions
across three integrated initiatives. The
‘English for Gaza Youth’ component
supported 35 adolescent girls (ages
15-17) through structured English

lessons aligned with the formal
curriculum, helping them transition into
their final year of schooling. The ‘Early
Literacy’ component engaged 35
younger girls (@ages 6-10) in a phonics-
based approach to strengthen reading
and phonemic awareness, including
virtual sessions delivered during periods
of displacement. Meanwhile, the ‘Let’s
Communicate, Let’s Cope’ component
reached 24 girls (ages 13-15),
integrating emotional resilience and
language development through
mindfulness, storytelling and drama. The
project also engaged educators and
extended its impact through community
performances and online platforms.

Across all eight projects, the core focus
was on enhancing English language
skills through creative, culturally rooted,
and trauma-informed approaches.
Language learning was integrated with
resilience, identity-building, youth
engagement, creativity, women'’s
empowerment and teachers’ support,
while also reaching displaced and
marginalised populations. Tools such as
storytelling, technology, and
performance helped build confidence,
preserve cultural identity, and promote
global connections. Participants ranged
from 48 to over 310 individuals per
project, with thousands more reached
indirectly though community events and
digital platforms, demonstrating both
depth and scale of impact. The following
section outlines the overall participant
details.
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3

Overall participants

and further reach

The eight projects carried out under the
programme demonstrated significant
reach and engagement across diverse
target groups, including educators,
students, young people, women and
wider audiences. They collectively had a
significant and wide-reaching impact
across multiple regions and
demographics in Palestine and beyond.
They directly engaged over 1,230
students and young people, including
children, young women, displaced
individuals, and participants with
disabilities. More than 90 teachers and
facilitators were trained or involved in
delivery, and over 2,700 additional
individuals were reached indirectly
through performances, storytelling
sessions, community events and digital
platforms. Although not all projects were
able to specify and disaggregate by
gender or disability due to safety and
privacy matters, the overall summary of
the total reach as reported in the
partners’ impact reports is as follows:

Total participants: 1,329, of whom there
were:

« female participants: 623 (47 per
cent)

* teachers: 94

* higher education students and
graduates: 227

« students/young people: 1,008 (76
per cent) — of whom approximately
533 (53 per cent) were children
under 18

« participants reporting disabilities:
approximately 29 (2.9 per cent).

Other participants reached (general
public, listeners, families, audience):
2,807 (4 per cent reporting disability)

Total individuals reached across all
projects: 4,136

Figure 1 demonstrates total participants.
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Figure 1 Total participants

Total participants = 1,329

Renewing Education in Gaza: Building Paths to
a Bright Future

LINEs4Palestine

Voices Across Worlds: Bridging cultures
through performing personal narratives

English for Identity
Storytelling for Resistance

Stories as Resilience

Voices of Resilience: Empowering Palestinian
Youth through the English Language

Community English Language Clubs

Across the eight projects, approximately
230 events and sessions were
implemented through a diverse range of
formats. These included around 30
workshops and seminars, 17 structured
training sessions for teachers and
facilitators, 70 storytelling
performances, and about 16 additional
events such as conferences, talk-
platform hearings, ceremonies and field
trips, and about 94 structured class-
based sessions combining both face-to-
face and remote delivery. These
sessions included literacy-focused
lessons, curriculum-aligned English
lessons, trauma-informed storytelling
and drama-based workshops, and
psychosocial support sessions using

I 04
I 217

N 56

I 165

B 48
. 277
I 162
. 310

0 50 100 150 200 250 300 350

mindfulness and creative expression.
Collectively, these figures reflect a
diverse, responsive and inclusive range
of engagement formats, demonstrating
the programme’s breadth, creativity and
impact achieved. The following section
outlines the methodological approaches.
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Methodology

The methodology applied across the
projects varied depending on the
context and target groups but shared
several core features. Most projects
employed participatory and learner-
centred approaches, such as
storytelling, theatre, club-based
activities and youth-led initiatives,
delivered through both face-to face
and online or hybrid formats. This
blended learning approach was
especially vital in contexts requiring
flexibility due to war, occupation or
displacement (e.g. Gaza and
international participants). Many
projects engaged local partners,
educators and community leaders in
design and delivery, fostering
ownership and sustainability and
aiming for capacity building and
collaboration. Many partners adapted
their activities using emergency
education frameworks, flexible
scheduling and community-driven
responses.

Needs assessment and
adaptability

A common feature that was prevalent
across several partners was the
integration of needs assessment to
ensure the projects offered were
tailored to participant and contextual
realities. Some partners used online

tools to assess needs. For instance, the
Voices Across Worlds project
conducted Zoom interviews to explore
teachers’ technological, pedagogical
and resource requirements. These
findings informed the development of
the core training modules, particularly
around using Zoom for performances
and implementing playback theatre.
Other partners assessed needs through
stakeholder engagement to ensure that
project design responded to real and
evolving community needs. For
example, the Community English
Language Clubs project relied on local
consultations, while the
LINEs4Palestine project adopted a
bottom-up, collaborative approach to
respond to the immediate needs of the
English language teaching (ELT) sector.
In the Renewing Education in Gaza
project, needs were assessed through
orientation sessions with educators, and
focus group discussions with learners.
These tools helped identify professional
development needs, equipment and
internet access gaps, digital literacy
challenges, and the need for
psychological support, ensuring the
project design responded to both
practical and emotional needs. Notably,
projects in Gaza, such as the
LINEs4Palestine and the Renewing
Education in Gaza demonstrated
strong contextual adaptation, employing
emergency frameworks and community-
driven responses to navigate the
extreme conditions of education under
war.
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Tools used

A wide range of tools was used across
the projects to implement, monitor and
evaluate activities. These included focus
groups, formative and summative
assessments (quizzes, observation,
written tasks), pre- and post-surveys,
checklists, oral presentations, written
stories and reflection exercises, digital
platforms such as Padlet, storytelling
outputs, and video documentation of
performances. Multi-sensory learning
techniques, such as songs, drawing,
drama, mindfulness, and creative writing
were also incorporated to support
engagement, emotional well-being and
language development. Reflection and
feedback were core methodological
features, embedded through creative
outputs, participant discussions and
digital feedback platforms. These tools
enabled real-time adaptation, enhanced
participant ownership, and ensured that
learning remained responsive to
evolving needs, especially in low-
connectivity or crisis-affected regions
where WhatsApp and asynchronous
channels played a vital role.

Main methodological
methods

Several methodological approaches
were adopted by the partners, each
adapted to their specific context and
participants’ needs. Broadly, the
projects can be synthesised into three
key categories: community-based and
blended language learning, storytelling
and cultural expression, and digital
academic and professional support.

Community-based, blended
language learning

More than half of the partners centred
on engaging local young people and
teachers through community-rooted
activities that combined language
learning with life skills, creativity and
psychosocial support. These projects
engaged learners and educators in
face-to-face, club-based or classroom-
based activities.

CFCDA focused on local language clubs
led by trained English graduates,
incorporating storytelling and drama to
support low-performing children, and
engage mothers in their children’s
learning. The methodology included
facilitator supervision, communication
with mothers, and flexible adaptation
based on community feedback and
demand. TCC added a rights-based
approach to education. Its project
included teacher training, and
facilitating student-led summer camps
and public hearings with officials to
promote students’ social accountability,
critical thinking, and human rights
discourse, evaluated through pre- and
post-surveys and final presentations.
JYCF extended this model in their
project through a multi-track
intervention that combined English
instruction with robotics, art, music and
stress relief, directly supporting
marginalised young people and students
with disabilities. Its structured, trauma-
informed stress-relief workshops and
creative activities (e.g. storytelling,
writing letters, field trips, spelling bees)
reflected a holistic approach to building
language, confidence and emotional
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well-being. PATEFLs project,
implemented in war-affected Gaza,
further expanded this theme by
restoring basic learning in severely
disrupted settings. It included three
components: structured English lessons,
a phonics-based literacy programme,
and an emotional resilience initiative
through drama, storytelling and
mindfulness. These sessions were
delivered in both face-to-face and
remote formats, with trauma-informed
strategies and short, multi-sensory
formats designed to rebuild routine,
confidence, and connection to learning
amidst displacement and trauma.

All four projects shared a blended
learning model, valuing both linguistic
and psychosocial growth, and
implemented recurring feedback
mechanisms and close coordination with
local schools, families and facilitators.

Storytelling, identity and cultural
expression

Many partners used storytelling and
performance as a pedagogical and
cultural bridge, to strengthen English
language learning, resilience, cultural
identity and emotional expression, with
delivery modes ranging from in-person
to international digital platforms.

Seraj Library Project trained 60 Arabic,
English, and primary public-school
teachers on the use of bilingual
Palestinian stories, leading to over 60
performances and participation in an
international storytelling festival.
LearnJam ran co-learning sessions via
Zoom for diaspora Palestinians, using
Palestinian art and media as prompts for
creative writing and group discussions.

The focus on culture, identity, resistance
and unity fostered reflective, dialogic
learning and creative output. Haneen
Jadallah extended this artistic focus
through playback theatre and online
performance, engaging young people
from multiple countries (Palestine,
Greece, Malaysia, Cameroon, Egypt and
asylum-seeking refugees in the UK),
fostering intercultural connection and
confidence. Teachers were trained in
performance-based pedagogy, and
qualitative tools such as Padlet
reflections and video documentation
were used to assess outcomes. PATEFL
brought storytelling into a trauma-
responsive educational setting, using
creative expression to promote
psychosocial well-being and rebuild
learner engagement. It integrated
storytelling, drama and mindfulness into
literacy support, creating safe learning
spaces for displaced girls in Gaza,
aiming to rebuild foundational skills and
emotional connection to learning in
post-crisis settings.

These projects highlight how storytelling
can effectively support language
learning, resilience and intercultural
connection.

Academic support and digital
access

The projects led by Haneen Jadallah and
the University of Glasgow both bridged
artistic and digital pedagogy, however,
they served different audiences and
objectives. The University of Glasgow
focused specifically on supporting
access to higher education in Gaza
during the war, using a digital
infrastructure and needs-led planning
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model. By establishing internet cafés,
they enabled participants to attend 11
academic workshops addressing
professional and academic needs, and
receive one-to-one mentoring on topics
such as publishing, proposal writing and
scholarship applications. The project
culminated in a mini-conference, and the
development of open-access resources
adhering to the theory of change the
project was informed by. In contrast,
Haneen Jadallah used digital tools such
as Zoom, Padlet and video
documentation to engage younger
learners in performance-based and
reflective learning. Their project
demonstrated how digital tools can
support inclusive, intercultural
education for younger learners from
multiple countries by combining artistic
expression with collaborative dialogue
to build confidence and connection
among young people.

Both projects highlight the adaptability
of remote learning tools, when tailored
to participant needs, to support skill-
building, academic mentorship and
intercultural exchange, even in crisis
and war-affected regions.

Together, the eight projects illustrate a
dynamic and responsive model of
language and skills development,
grounded in local context, creative
methodologies and digital innovation.
They reflect three distinct yet
complementary approaches:
community-based and blended learning
rooted in local engagement, storytelling
and cultural expression as tools for
identity and resilience, and digital
academic support enabling access and
continuity in crisis. From village-based
learning clubs with severe restrictions
on movement to international theatre
collaborations, they collectively
demonstrate the power of language as a
tool for resilience, identity and
opportunity. Their shared strategies,
such as training local facilitators,
embedding psychosocial support,
leveraging cultural heritage and
prioritising access, demonstrate how
creative, context-responsive education
can thrive even in fragile environments,
and offer a replicable framework for
supporting marginalised communities
through language and learning. The
impact and outcome of these projects is
detailed in the following section.
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Impact, outcome and key
findings

The projects collectively strengthened English language skills
and pedagogical practices while fostering personal
expression, resilience, cultural identity and social inclusion.
Through creative approaches, the initiatives empowered
marginalised groups, addressed trauma, and enhanced local
capacity in inclusive and context-responsive ways. They also
enhanced community cohesion, with participants reporting
increased confidence, collaboration and a sense of belonging.
Several initiatives successfully connected fragmented or
isolated communities, both locally and globally. Importantly,
the projects reached those often excluded from mainstream
education, including students with disabilities, girls facing
socio-economic challenges, and young people in conflict-
affected areas.

Many projects integrated trauma-informed methods with
language learning, promoting both academic progress and
emotional well-being, especially among displaced learners.
Clear evidence of improvement in reading, writing, speaking
and confidence was documented, along with participants
expressing enthusiasm for being part of these projects. The
growing demand for continuation, the creation of resources,
and community-led follow-up activities further demonstrate
the deep and lasting value of these efforts.

Many activities have inspired new collaborations and
partnerships, sustainability plans and longer-term educational
initiatives, reflecting strong community ownership and
ongoing relevance. Overall, the combined efforts have
demonstrated the power of language and creative expression
as tools for empowerment, healing and social transformation.

The eight projects demonstrated diverse outputs with shared
goals, with the overarching output of enhancing English
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language skills. These outputs included
fostering resilience, empowering youth
voices, supporting educators, and
promoting community engagement and
identity through language and creative
expression. The outputs and key
findings were synthesised and grouped
under five overarching outcome areas.

Key finding 1: Strengthening
English language skills and
pedagogical capacity

Findings showed that most of the
projects employed creative,
contextualised and trauma-informed
approaches, including drama,
storytelling, blended learning and
phonics-based instruction. These
proved highly effective in increasing
engagement and improving outcomes
among vulnerable and low-performing
learners. These methods supported
over 840 participants, including
children, young people, teachers,
mothers, and students with disabilities,
who strengthened their English skills
and confidence through clubs, camps,
courses and creative activities. For
instance, the Community English

Language Clubs project reached over
300 children, young people, and
mothers, who demonstrated marked
improvements in literacy and self-
expression. A case study documented
by the project exemplifies its impact
through the story of a 10-year-old
participant. Her English pronunciation,
fluency and confidence improved
significantly, as the fear that once held
her back was gradually replaced by a
sense of confidence and achievement.
She is now considered one of the most
distinguished students in her group,
excelling in English conversation, an
outcome that has boosted her language
skills as well as her overall self-esteem.

Similarly, ongoing assessment results
from the Renewing Education in Gaza
project indicated substantial progress in
the literacy skills of the 94 participating
girls, especially in reading, writing and
speaking, as well as enhanced exam
preparedness and classroom
engagement. Moreover, findings from
the Voices of Resilience project
showed language development among
136 students (59 per cent females)
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following a structured five-day summer
camp and advocacy activities, which
were delivered after training 20
teachers and six stakeholders. A post-
training satisfaction survey revealed
that 100 per cent of trained participants
were satisfied with the training material
and the trainer’s style. This was
reflected in the participants’ confidence,
as one noted: It was a great chance to
use my English and to express myself
bravely on the stage. Another participant
added: | used to be afraid to speak
before an audience, but now | discovered
that it was easier than | thought.

Furthermore, the English for Identity
project supported 165 students across
nine groups through remedial courses
and supportive enrichment activities,
demonstrating clear evidence of
improved confidence and language skills
based on pre- and post-course
evaluations. One student stood out for
her dedication and enthusiasm, as noted
in the impact report. Her rapid progress
and growing confidence led her to
deliver a speech on behalf of her peers,
leaving a lasting impression and
embodying the spirit of the programme.
Likewise, the Voices Across Worlds
project enabled 48 international young
people and eight teachers to improve
spoken fluency and vocabulary through
online theatre and intercultural
collaboration, while also addressing
foreign language speaking anxiety.
According to the project’s impact
report, the structure allowed
participants from various contexts to
exchange personal narratives about
their daily lives, interests and
aspirations, helping to build confidence
and reduce anxiety around speaking a
foreign language.

Key finding 2: Empowering
young people through voice,
identity and accountability

Many projects positioned students as
storytellers, rights advocates and
creative leaders. This empowered
participants to not only develop
linguistic fluency, but also to gain
confidence, critical thinking skills, and a
stronger sense of agency. While this
slightly overlaps with Key finding 1, this
section highlights how creative
expression was used as a vehicle for
exploring rights, identities, lived
experiences and aspirations among
young people, engaging audiences both
locally and internationally. These efforts
helped foster solidarity across the
Palestinian community, including those
in the diaspora.

The Voices of Resilience project
empowered high school youth to voice
their rights through workshops and
public hearings. Participants engaged
directly with policymakers, using
creative formats such as videos, spoken
words, and presentations to advocate
for accountability and change. As one
student shared: We're glad to participate
in this project. We must speak out so that
our voices will be heard. The project also
raised awareness about human rights
among participants. One participant
stated: For the first time, | knew that |
have rights guaranteed by universal
covenants. Another participant reflected:
Being free is not just about being free
from your constraints, but about living in
a way that respects and enhances the
freedom of others.

Similarly, the Stories as Resilience
project used bilingual storytelling to
reach over 1,550 listeners, train 60
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teachers, and support students in
performing internationally, linking
language learning with resilience and
cultural identity. As noted in their report:
‘The art of storytelling, beyond being a
mode of cultural expression, becomes a
catalyst for empowerment, particularly
among women in Palestinian society’.
One participating teacher, who was born
blind, described how the experience
inspired her to create original tales for
her students and reimagine her role,
stating:

This experience, in a way,
encouraged me in things |
had previously considered,
how | tell stories or write
them. | started creating
simple tales suitable for my
students, and composing in
English was a pleasant
experience. | look forward to
receiving feedback on
storytelling, particularly by
exposing children to our folk
tales, as we have stories that
express our heritage, which
has been overshadowed by
modern development. After
this experience, | began to
view teaching from a
different perspective and
produce personal work, like
an audio podcast.

Similarly, the Storytelling for
Resistance project connected young
people across the Palestinian diaspora
through storytelling and co-learning,
enhancing creative output, a sense of
community and emotional support, with
86 per cent of participants reporting
increased engagement in creative
expression. Additionally, the English for
Identity project supported young
people in writing personal stories about
identity, heritage and lived experiences,
many of which were published in Letters
from Palestine. Participating students
also delivered speeches during a
graduation ceremony, demonstrating
growth in confidence, pride and public
speaking skills. As noted in the project
report, the event brought together
families, friends and teachers, who
celebrated the students’
accomplishments to the sound of
traditional Palestinian music that
reinforced shared heritage and
collective pride. Finally, the Renewing
Education in Gaza project enabled girls
affected by displacement to express
emotions and build self-confidence
through trauma-informed storytelling
and performance. Students shared their
experiences in a collaborative poetry
publication, and exchanged responses
with young people in Cameroon
fostering cross-border dialogue and
expanding their sense of global
connection and solidarity.



https://drive.google.com/file/d/1hZz8cJzrJ4GQBS-bhUeakWw8tNUROhQP/view?usp=sharing
https://drive.google.com/file/d/1hZz8cJzrJ4GQBS-bhUeakWw8tNUROhQP/view?usp=sharing
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Key finding 3: Empowering
teachers and enhancing their
skills and professional
development

Capacity building was a key feature
across many projects, with tailored
training for teachers and facilitators in
storytelling, trauma-informed pedagogy,
human rights education and learner-
centred approaches. While this training
strengthened classroom practice, it also
increased teacher motivation,
confidence and skills. Cross-project
evidence highlighted that when
professional development is grounded
in practical, context-sensitive delivery, it
leads to sustainable improvements in
both teaching quality and learner
outcomes. For instance, the Community
English Language Clubs and Voices of
Resilience projects upskilled 36
teachers through targeted training in
English language pedagogy and human
rights-based education, fostering
teachers’ knowledge. As a result, 94.4
per cent of trained teachers in the
Voices of Resilience project reported
improved knowledge of human rights,
and felt more capable of identifying
violations within educational settings.
Similarly, all ten teachers participating in
the Community English Language
Clubs acquired various skills in using
tools for teaching English, as detailed in
the impact report.

Moreover, the Stories as Resilience
project enhanced storytelling and
bilingual teaching practices among 60
Arabic and English teachers, many of
whom were women. One participant
shared how the experience not only
expanded her teaching skills but also
reshaped her perceptions of
collaboration and inclusion. Initially
struggling to tell a story in English, she
partnered with a blind English teacher,
to co-perform a tale about co-operation,
resilience and justice. Their creative
process involved blending Arabic and
English, adjusting rhythm and delivery,
and practising across Zoom and in-
person sessions. She stated: This
experience was different; it was my first
time working with someone blind, and a
performance with English, it changed
many things for me. The other teacher’s
insight enhances my vision. Through this
process, the teacher gained new
pedagogical strategies, embraced
inclusive teaching, and discovered new
confidence in creative bilingual
expression.

Additionally, the LINEs4Palestine
project supported 200 education
professionals in Gaza through tailored
online workshops and one-to-one
mentoring sessions. The project
exceeded expectations, with 80 per
cent of participants joining from Gaza
despite the extremely challenging
conditions. As one participant shared:




23

| was amazed to see this
project being advertised. |
felt so hopeless about
everything | was seeing in the
news, and | couldn’t believe
that such an initiative was
taking place; it felt like a
wonderful opportunity to be
able to just try and do
something to make a
difference.

The project team noted the
overwhelming interest in the mentoring
component, stating: We circulated a
form among our colleagues in the School
of Education ... 27 people signed up
within three days, and the number kept

growing. Despite the ongoing war, the
project produced a digital resource hub,
a webinar and a mini-conference, while
also establishing long-term links with UK
higher education institutions.

Similarly, the Renewing Education in
Gaza project trained four volunteer
teachers in trauma-informed practices
and adaptive teaching strategies,
enabling them to deliver both language
instruction and psychosocial support in
shelters under emergency conditions.
Their role was especially critical in
supporting displaced learners who had
experienced trauma and instability.
Teachers were further empowered and
supported through the integration of
emotional support into all training
sessions, equipping them with practical
tools to recognise and respond to signs
of distress, as highlighted by the
partner’s impact report.
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Key finding 4: Promoting
cultural exchange and global
solidarity, and a glimpse of
hope

Findings from the impact reports
showed that several projects embedded
cross-cultural exchange and global
collaboration as core components. That
significantly enhanced language
learning and built lasting solidarity,
visibility and emotional resilience among
participants. Through creative formats
such as theatre, poetry, storytelling and
digital dialogue, participants connected
across borders, often under extremely
challenging conditions. These
connections elevated individual voices,
helped bridge diverse communities, and
cultivated a shared sense of purpose,
belonging and global awareness. For
instance, the Stories as Resilience and
Voices Across Worlds projects
facilitated international storytelling
performances and collaborative theatre
productions, bridging communities
across Palestine, Italy, Greece, Malaysia,
Cameroon, Egypt and the UK, resulting
in a podcast showcasing Palestinian
narratives on a global platform. Despite
war, displacement and instability,
participants found ways to share their
narratives on global platforms.

Participants in the Voices Across
Worlds project deeply valued the
opportunity to share their narrative with
others globally, despite the dire
circumstances they were facing under
war. One teacher participant shared:

When | learned about this
project, | saw it as a rare
glimmer of hope - a chance
for our voices to be heard.
But | hesitated. Life was too
difficult. | had no contact with
my students and didn’t even
know if they were still alive.
Despite this, | felt a
responsibility to share our
stories. Internet issues made
it difficult to reach students,
but | eventually found three
who could participate - two
of them were my own
children, who had once been
my students.

Despite missing several training
sessions due to these circumstances,
the teacher was able to record the play
and submit it. They described the
moment of completion:

A Moment of Triumph: When |
watched the first version of
the video, my excitement
turned to sadness ... | was
overwhelmed with happiness.
It was a moment of victory —
proof that even in the darkest
times, resilience and
creativity can shine through.
Finally, we submitted our
play. Against all odds, we had
completed what once seemed
like an impossible mission.
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Similarly, the Storytelling for
Resistance project successfully united
Palestinian young people from the
diaspora in a shared exploration and
discussions of resistance, art and
collective memory. One participant
shared: Thank you, this programme is a
beacon of hope and light, helping to
illuminate the path even in the darkest
times. While participants came from
around the world, young people from
Gaza, the West Bank and neighbouring
regions were particularly vocal, offering
first-hand accounts shaped by direct
experience of occupation and conflict.
This grounded the project in lived
realities and gave urgency to their
creative expression. A strong sense of
solidarity and shared purpose emerged
throughout the sessions. Participants
reported strengthening community
bonds, with 86 per cent identifying
connection with other Palestinians
around the world as their favourite part
of the programme. Additionally, 91 per
cent expressed interest in participating
in future iterations, while many voiced a
desire to continue engaging with their
cohort and pursue collaborative
creative projects. Discussions around
potential cross-border initiatives also
began to take shape, reflecting the
programme’s long-term impact and the
participants’ commitment to sustaining
these newly formed networks.

Likewise, the LINEs4Palestine project
produced new academic and
professional ties between educators in
Gaza and UK higher education
institutions. It resulted in the creation of
mutual understanding, long-term
partnerships, new academic networks
and resource-sharing hubs. The project
inspired hope in the face of extreme
adversity. One mentee shared how, after
surviving displacement with her
daughters, she found a renewed sense
of purpose, and registered for the
programme to pursue her dream of PhD
study despite the ongoing genocide,
supported by a mentor she never

expected to have. Another participant
reflected on the emotional weight of
starting something so ambitious during
a time of crisis, stating:

Is there ‘still’ enough mental
and psychological space for
such initiatives? Will people
‘still’ be interested in
continuing education when
things are falling apart? It felt
like starting a journey that
looked impossible with
everything happening around
them.

A UK-based mentor described their
experience of sparking hope through
participating in this project as deeply
moving, stating: The shift from feeling
helpless to helpful is so meaningful and
then meeting the mentee who has been
through so much and is so resourceful
and positive is both wonderful and
heart-wrenching. Even the project
organisers were struck by the
unexpected impact. One, who doubted
the project would reach many people
until they learned that people from Gaza
had set up internet spaces called
HopeHub, described a turning point:
This was a ‘rewiring’ moment for my
imagination. Life, work, study was still
happening, and pockets of normality still
found in the total abnormal
circumstances of the Gaza Strip.

The Renewing Education in Gaza
project also engaged participants with
international guest storytellers and
shared poetry, fostering global
connections. The resulting poetry and
story collection from young people in
shelters in a war zone was met with
international response, reinforcing
belonging and shared humanity.
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Key finding 5: Seeds of
continuity: Inspiring new
initiatives and sustained
engagement

A powerful outcome across the projects
was the emergence of follow-on
activities and organic extensions that
grew beyond the scope of the original
projects. Several initiatives sparked new
ideas, adaptations or long-term models,
illustrating how flexible, responsive
funding can enable lasting impact. In
some cases, entirely new projects were
launched. For example, The
LINEs4Palestine project led directly to
the creation of Education in Conflict
and LINEs4Palestine 2, two new
initiatives inspired by the momentum
and needs identified during initial
implementation.

The Stories as Resilience project,
which exceeded expectations in teacher
engagement, has since developed a
longer-term model of application in
schools involving trained trainers and
supervised classroom use of storytelling
practices. As the partner reported:

We will continue to monitor
the performance of teachers
in schools with specialised
supervisors in the
classrooms, as well as listen
to the stories from academy
students of various

backgrounds in both Arabic
and English. We have trained
trainers who will implement
the application after the
project ends at the end of
September and we will keep
applying the stories in
Education.

Similarly, the Storytelling for
Resistance project adapted its digital
storytelling programme for new
audiences, maintaining the spirit of
creative expression and intercultural
connection beyond the original format.

These examples demonstrate how the
Language for Resilience grant scheme
not only enabled projects to deliver
meaningful results but also inspired
ongoing innovation, replication and
community-led continuation. In many
cases, the projects planted seeds that
have since grown into new forms of
impact, reaching broader audiences and
reinforcing the long-term value of
creative, community-rooted education.
The sustained efforts of these partners
are now extending the original project
outcomes even further into society.

Ultimately, many initiatives sparked
follow-on projects, new funding
proposals and strategic partnerships,
while also inspiring institutional
commitments to extend the reach and
longevity of their efforts. Even in
politically or logistically restricted
environments, the emphasis on local
ownership, flexible delivery, and
meaningful engagement laid a strong
foundation for ongoing and lasting
impact.
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Sustainability strategies

Beyond the organic growth and the new
follow-on initiatives highlighted above,
many partners also implemented
intentional strategies to ensure long-
term sustainability and continued
impact. While not all partners embedded
formal sustainability mechanisms, many
adopted practical, locally relevant
strategies that extended beyond project
timelines.

Many projects adopted community-
rooted methods, such as using
WhatsApp groups for ongoing
coordination among teachers,
facilitators and students, which
supported continued learning and
informal mentorship. Others fostered
sustainability through the training of
trainers models, equipping educators
and youth leaders to continue delivering
sessions beyond the project timeline.
These proved effective in maintaining
relationships and planning follow-up
activities.

Several projects developed reusable
and open-access materials to encourage
replication and reinforce learning.
These, which included bilingual
storybooks, structured teaching guides,
digital toolkits and publicly available
video performances, remain accessible
to broader audiences. For example, the
English for Identity project produced
bilingual resources and a facilitator
guide, while the Stories for Resilience
project secured a three-year agreement
with the MoEHE, enabling long-term
integration of storytelling practices.
Projects like the LINEs4Palestine and

the Voices Across Worlds created
digital platforms and planned follow-up
events, such as conferences and cross-
country co-teaching sessions. These
offer models for continued and
sustained global engagement even
under constrained local conditions.

In some cases, some project activities
evolved into ongoing local initiatives.
The English for Identity project in
Silwan, for instance, continues to run
English classes through localised English
courses and published student writing,
and is expanding to other
neighbourhoods. Monitoring and
evaluation are being maintained through
surveys, pre- and post-assessments,
teacher supervision and regular
feedback cycles.

Projects operating under extreme
circumstances, especially in Gaza,
emphasised psychosocial support and
routine as essential components of
sustainability. Using short, trauma-
informed sessions, and multi-sensory
techniques such as storytelling, songs,
drama and art, these projects provided
safe, adaptable learning environments.
Despite the instability, teams designed
future activities, planned educator
engagement, and laid groundwork for
resuming sessions when conditions
allow.
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Challenges

The partners outlined numerous
challenges they encountered both
during planning and while implementing
their projects. These challenges were
shared by most of the partners and are
thus categorised in this report as
follows:

Contextual and political challenges:
The implementation of the eight projects
took place under highly complex and
often unstable conditions, most notably
the ongoing occupation and war, military
incursions, infrastructure destruction,
and movement restrictions across the
West Bank and Gaza. These challenges
caused delays, safety concerns, and
severely restricted mobility, especially in
Gaza and in some West Bank areas such
as Nur Shams Camp, Salfit, Tulkarm, and
some rural areas and villages near
Ramallah. In some cases, partners
reported that a five-minute journey
could take hours due to checkpoints
and road closures.

Logistical and coordination
challenges: Coordination between
some partners, the MoEHE, schools and
local organisations often required
additional time and negotiation,
particularly when working with multiple
agencies or local supervisors with
overlapping or differing agendas. In
some contexts, such as UNRWA schools,
initial outreach faced resistance to
engagement, which affected
recruitment efforts and disrupted
delivery timelines.

Technical and remote delivery
challenges: Projects working across
international borders or online settings
faced challenges including time zone
differences, internet connectivity issues,
and participant hesitancy due to cultural
or emotional sensitivities. In Gaza,
emergency conditions due to the
ongoing war and siege made
communication intermittent and
emotionally distressing for all involved.

Emotional and psychological
challenges: Projects involving children
and young people affected by trauma
had to consider emotional readiness.
Other projects faced internal challenges
and distress.

Despite these substantial barriers, all
projects succeeded in delivering
innovative and high-impact
programmes, supported by continuous
adaptation to maintain communication,
sustain engagement, and above all to
ensure participant safety. It is
noteworthy that partners consistently
demonstrated commitment to achieving
their intended outcomes of enhancing
language learning through a variety of
responsive and context-sensitive
approaches. As the organisers for
LINEs4Palestine noted: These projects
are emotionally demanding, but we
created a strong support system for one
another during these difficult months.
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Moving forward: Key recommendations

from the eight projects

Partners reflected on valuable lessons
that could inform future delivery of
similar projects. These included the
importance of flexible planning,
contextual sensitivity and inclusive
strategies, especially for learners with
disabilities or those affected by trauma,
who require tailored support. The
partners also emphasised the need for
emergency preparedness, such as
transportation support and venue
contingency plans, and robust
safeguarding and mental health support
systems for both staff and participants.

Building on these reflections, the
partners collectively offered insights
into effective language and skills
development programmes delivered
under complex and crisis-affected
conditions. The following
recommendations aim to support
improved quality, scalability and long-
term impact of similar initiatives:

1. Establish flexible emergency
budgets to support transport,
technology, internet access, basic
materials and logistical flexibility,
especially in areas with limited
infrastructure and those affected by
occupation, limited mobility or
displacement. Ensuring logistical
responsiveness is essential for
continuity of delivery.

2. Embed inclusive and trauma-

informed approaches, with a focus
on learners with disabilities, children
impacted by violence or
displacement, and girls from
disadvantaged backgrounds.
Tailored methodologies and
collaboration with psychosocial or
disability specialists can ensure
greater participation and outcome.

. Sustain investment in facilitators

through providing ongoing training
and ensuring a sustainable teacher-
to-participant ratio that meets
participants’ needs. Ensuring
flexibility in teacher deployment
across regions may help mitigate
mobility and access challenges.

Incorporate creative storytelling and
resilience-building activities within
both formal and non-formal learning
settings. Storytelling, drama and
artistic expression proved effective
in supporting self-confidence,
identity and emotional well-being
alongside language development.

. Build robust follow-up systems

through WhatsApp groups, alumni
networks, storytelling showcases
and local library-based programmes,
especially where school partnerships



face political limitations to
maintain momentum and
community engagement beyond
the project lifecycle.

. Strengthen partnerships with the
MoEHE and educational
institutions, while maintaining
alternative community-based
pathways through libraries,
grassroots groups and
community-based organisations,
especially where formal
collaboration is limited.

Pursue multi-year funding and
diversified resources to enhance
sustainability and reduce
dependency on short-term
grants. Fundraising should also
support sustainability
mechanisms such as digital
access, printed materials and
ongoing community-led
initiatives.

. Prioritise mental health and

well-being by embedding stress-
relief tools, mindfulness, and
space for emotional expression
within educational activities in

/

W
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future programmes. Supporting
both staff and participants in
emotionally challenging settings is
critical to project success.

Plan for adaptability from the
outset, with contingency plans for
delivery formats, content and
logistics. Projects that succeeded
most were those that could adapt
quickly in response to unforeseen
political, safety or logistical
disruptions.

10. Scale and replicate successful

11.

formats, such as literacy clubs,
spelling competitions, youth-led
presentations and digital theatre.
These can be adapted across
regions, with added value from
recognition mechanisms like
certificates or public showcases.

Document and share impact and
learning through case studies,
human stories, testimonials and
open-access toolkits, not only
reports. This encourages
knowledge transfer and supports
replication within and beyond the
programme.
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SARD: Stories of Adversity, Resilience

and Determination

This recent call for the grant scheme
SARD, globally known as
‘Empowerment’, reflects clear
improvements on the previous
‘Language for Resilience’, showing
stronger alignment with the British
Council’s Global Empowerment
Programme. It shifts from a broad
focus on English language
development to a more intentional use
of English as a tool for empowerment,
storytelling and identity-building,
especially among marginalised
communities. The introduction of the
SARD programme offers a unifying
theme inspired by previous project
successes. The call welcomes a wider
range of applicants, including
individuals and grassroots groups, and
prioritises diversity among both
implementers and target audiences. It
also encourages the integration of
psychosocial support, reflecting a
more holistic, trauma-informed
approach. Grounded in lessons
learned from the earlier call and
guided by clearer thematic priorities,
this call is more strategic, inclusive
and impact-oriented. For more
information, visit https:/www.
britishcouncil.ps/en/events/sard-
stories-adversity-resilience-and-
determination.

Recommendations for a
second iteration based on the
synthesis report

Drawing on the synthesis report
findings, the following strategic
recommendations are proposed to help
the British Council further support and
guide its partners in enhancing the
quality, impact, and alignment of their
projects with the Global Empowerment
Programme. These suggestions also
informed the design of the partner
reporting tools and impact report
template.

1. Strengthen baseline assessment
and justification for target groups:
It is recommended that partners
ensure that needs assessments are
clearly documented at the start of
each project. They need to articulate
the rationale for participant selection
and link it directly to the intended
impact area (e.g. women'’s
empowerment, displaced young
people, SEND learners, etc.). This
data needs to be disaggregated by
gender, age and disability to better
reflect equity-focused outcomes.

2. Promote structured use of MEL
tools from inception: It is
recommended that the British
Council embed the enhanced
monthly reporting tool from project
start to track milestones, gather
disaggregated data and capture
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real-time feedback. The British
Council can encourage partners to
conduct ongoing participant
reflection and pre-/post-assessment
wherever feasible, especially for
learning outcomes.

. Deepen inclusion strategies: It is

recommended that the British
Council encourages partners to
expand capacity building in inclusive
education, especially for working
with SEND learners, displaced young
people, and girls facing socio-
economic challenges. The British
Council can require projects to
integrate at least one inclusion-
focused component, whether
through adapted materials,
specialised facilitation or
partnerships with disability-focused
organisations.

. Foster longer-term engagement

through sustainability planning: It
is recommended that the British
Council supports partners in
developing realistic sustainability
strategies, such as:

embedding content in
extracurricular activities

training of trainers (ToTs) to support
peer replication and local ownership

sharing open-access resources or
stories for continued use.

5. Leverage creative outputs and

storytelling for empowerment: The
British Council can create a central
platform where projects can upload
creative outputs (e.g. bilingual
storybooks, videos, podcasts, etc.)
to celebrate local narratives and
expand reach. It is also
recommended that the British
Council ensures storytelling and
communication activities actively
support participants, especially
women and young people, in building
confidence, expressing their views
and advocating for their rights or
needs.

. Increase alignment with global

empowerment outcomes: The
British Council can ask partners to
map their intended outcomes
against global indicators from the
start, using simple checklists or logic
models. It is recommended to
prioritise projects that build not only
skills but also social capital, networks
and pathways to opportunity.

Promote innovation and scalable
practice: It is recommended the
British Council encourage partners
to pilot innovative approaches (e.g.
digital theatre, youth-led community
podcasts, etc.) that can be evaluated
and adapted elsewhere. The British
Council could allocate micro-funding
for projects with strong potential for

The British Council can require all
projects to include a clear follow-up plan
and at least one mechanism for
maintaining participant connection (e.g.
WhatsApp groups, alumni circles, mini-
clubs, social media groups, etc.)

scale, policy influence or
demonstrated impact. Documenting
and sharing these successes across
regions can further inspire
replication.
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